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CHAPTER ONE
Krishnamurti: I don’t quite know how to begin this. There are several schools in
India, one here and one in Ojai, California. The intention of these schools is to
impart these teachings [Krishnamurti’s teachings], which some of you have heard
or read, to the students through their academic subjects. We have in all these
places a group of teachers who are sufficiently interested in the whole operation
of these schools to do this.
We have been trying for many years to have all these schools act as one unit,
though they are legally, nationally, separate. We’re trying to bring about a feeling
which doesn’t exist anywhere else in the world, that we’re all working together
for the same thing. We’re going to see if it is possible to find out how to transmit
or translate these teachings to the students through their subjects.
What do you say? If we could have the same kind of teaching, the same kind
of education throughout these schools, here, in India, in California, it would be a
marvellous thing. Am I conveying anything at all?
Teacher: You mean, something more than the same intention?
K: Yes. To teach the ordinary subjects is essential for various reasons which we
don’t have to go into, but can we, through the subjects which every student has to
go through, convey these teachings to them? Say I’m a teacher of history in one
of these schools. I would like when I’m teaching history to convey the teachings
to the students.
T: I think even among the teachers here, there’s no agreement on what the
teachings are, really. I shouldn’t say ‘no agreement’; I’d say there is some
disagreement as to what the teachings are and, of course, they are filtered through
the personal image of each one of us.
K: Look, can we do this here? If we all think these teachings are important, how
shall we transmit them to the student so that we have a different kind of human
being leaving these schools who is not just like everybody else? I’m not being
snobbish or trying to be super-elite, but I think that’s the intention of all these
schools.
Now, how shall we do it? As teachers here, as staff, how shall we work
together to bring this about?
T: If we are all clear what the teachings are, it’s bound to come about without
any plan. What you’ve got inside you comes out in your approach to the subjects.
K: But Mr. J. says it’s not very clear what we’re talking about, what these
teachings are.
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T: It’s clear, but there’s not a consensus about it. One may feel that one is very
clear oneself.
K: All right, sir, let us take, for example, one thing, freedom. What’s the meaning
of that word, the nature of it? How shall we transmit to the student what the
implications of that word are: responsibility, no authority, a sense of a capacity to
investigate into oneself and therefore to investigate the world, and so on,
impersonally, all that we have been talking about, more or less? Taking that first
thing, freedom, how shall we convey this to the student in the subjects that we
are teaching?
T: People have their areas of responsibility, physics, chemistry, kitchen, office,
garden and, for the most part, I don’t really know what someone does in
mechanical drawing or in maths.
K: Can’t we talk together about it?
T: But we don’t actually do that. I mean, we never have done it, so it is not clear
to all of us what another teacher or person is doing.
K: Now, can’t we together see what each one of us is doing, how each one of us
transmits this to the student, and interchange, see if we can’t improve it?
T: Sir, this would have to happen not just in the classroom, but outside the
classroom too.
K: Throughout the day. How will you do this? As Mr. J. points out, each of us
may do it in his own way, but we’re not telling each other what we do and so
helping each other and correcting each other, so that we are all working together.
Is that possible?
T: There seems to be one problem. If one truly has an understanding about
freedom that is not intellectual, not verbal, then there is no problem, one’s
actions will be correct; but if it’s just verbal it is not enough.
K: No, it doesn’t go deeply enough. How shall we do this? Suppose I teach
history. I may be interpreting the teachings in my own way and expressing that
through my teaching of history. But if I discuss it with you all, you might correct
me, say, ‘You’re doing it wrong, old boy; change it’. And we would correct each
other, and therefore be building this thing together.
T: Krishnaji, do you mean doing this specifically with regard to the subject, or in
our everyday relationships?
K: Both, both.
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T: We have discussed our everyday relationships exhaustively, but it seems to me
that there is an unknown area, which is living them in the classroom when you
have to teach physics or geography.
K: That’s what I’m trying to get at.
T: We’ve discussed what we do in relationship. Not that we understand the total
effect, perhaps, but could we be more specific in this? Because, not only the
people in this room, but those other teachers and would-be teachers all over the
world, are asking you these questions, in letters, constantly.
K: I know. That’s why I’m asking how we shall do this together. Now what shall
we do? Come on, let’s help each other in this.
T: We could attend each other’s classes.
K: I don’t know, let’s find out.
T: We can meet and discuss what we are actually doing in our classes and learn
from each other.
K: Can we do that?
T: We do that now.
K: That’s what I want to do now. Can we do that now?
T: Are we saying that what we would like to accomplish in the classroom is to
have the student use his brain in a different capacity from the way he’s used to,
so that he has a feeling for what it means to think creatively, not just receive
knowledge? Is that what you are hinting at, that in the actual day to day teaching
of maths, biology, and so on, our approach in these schools will be such that the
student’s brain is exposed to a different way of operation?
K: You might do it in a most proficient way, and I mightn’t. And by talking it
over with all of us together, as we’re doing now, you might help me to accelerate
my own learning.
T: I don’t want just to accelerate how efficiently I pass on knowledge.
T: Without worrying about the proficiency of our teaching, right now we could
individually say what we have been doing in our classes.
K: How should we discuss it together?
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T: The best thing I can think of to say is what I’ve been trying to do in my class,
but maybe I haven’t been doing it right.
T: There’s a difference between subjects like science and mathematics and things
like history and English literature. History and English literature, and to a certain
extent geography, are dealing with human behaviour, so the direct approach is
somewhat easier.
K: Yes, sir, let’s take human behaviour. Now, how am I, in my class or outside
the class, to convey this to them?
T: You start with the students in front of you who are human beings and
behaving in a certain way and from there you go outwards.
K: At the end of it I want them to behave with super-excellence for the rest of
their lives.
T: In history it’s easy to show that stupid behaviour causes destruction. Those
lessons in history are clear.
K: Sir, don’t let’s discuss theoretically. What shall we do? How shall I, we, do
this? How am I, if I am a teacher in one of these schools, to convey to the student
what behaviour is, through my subject throughout the day? You understand what
I’m talking about? Please, let’s talk it over together.
T: The first step I think, obviously, is the way you structure your class. If you are
acting as an authority in the classroom and you treat the student as being at a
lower level...
K: That’s gone, finished.
T: If you use the word ‘structure’, you’ve killed the whole thing off from the
start.
T: What word would you use?
K: I wouldn’t use any word like that at all, but say ‘the approach to it’ or ‘the
attitude towards it’, something like that. Because structure is a plan you make
beforehand and try to adhere to; I don’t want any structure in teaching.
T: Well, there may be a better word for the relationship you have with the
student.
K: Yes, relationship with the student. You’re saying, if I start as a teacher,
putting myself on a pedestal and them below me, then it’s finished, it’s over. So
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that’s the first thing you’re saying: that relationship between the educator and the
educated should be non-authoritarian.
Now, how do you convey the real responsibility of that feeling to the student?
How do you convey this during the day and in the class?
T: Isn’t it all in our attitude and the way we speak, the way we present
something?
K: But have you got it?
T: The teacher does have certain authority in that he has the knowledge that...
K: Yes, you’re the teacher; you know more than I, the student. But, if you
exercise authority, in the sense that as a human being you think you are much
better than I, or put yourself on a pedestal, we lose our relationship. Right? So,
what will you do; how will you show something to me? I come to the school
conditioned, accepting authority, frightened of authority. And if you say there is
no authority, I react to that, saying I can do what I like. I can say, ‘Oh, I won’t
learn from you, you’re stupid’. So how shall we meet it?
T: We can convey to the student the difference between the authority of simply
knowing your subject, which is not in any sense a psychological or personal
authority, and...
K: Yes, we all say all these things. Now, how—please?
T: The first thing I do with new students each year is talk over exactly this kind
of thing with them—what I understand by the teachings and have understood in
the past.
K: Look here sir. I go to these schools. I have to talk about all this with the
students, with the teachers, separately, individually, and nothing has been
happening. You follow? Nothing. I’m just saying, to prevent nothing happening,
you have to do something.
T: Well, I have found that the teachings stem from relationship.
K: Yes. How do you establish relationship? Let’s stick to that one thing. The
student comes absolutely conditioned, having no relationship. He’s frightened of
his parents, he’s frightened of everything, and so he’s conditioned. And you talk
to him of relationship. He won’t even understand.
T: I wouldn’t use that word.
K: No, he won’t even understand. How will you convey this to him and establish
it in him, so that he lives that way?
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T: Krishnaji, in any group, any class that I’ve taught, there’s a great mixture,
great range. Some are, as you say, very heavily conditioned, don’t know what
you’re talking about, aren’t interested. Also there’s another type who are really
interested in finding something out, and there’s a great range in between. So
there is somewhere to start, and I make it very clear that I’m not interested in
being a policeman, or someone special, and that we all have equality of
importance and that we all must be together. Some of them respond very quickly
and some don’t. But then, it’s not just me, there’s a body of people.
K: That’s what I’m saying; there’s the communal thing. How do we together act,
or teach, or whatever we do, to establish this feeling in the student?
T: When you say ‘how’...
K: I don’t mean how. Please, when I say ‘how’, I don’t mean a method, a system,
or a structure.
T: Still, I have to meet things as they happen. But if you ask me how do you do
this, or what happens, I find it very difficult to put it into words.
T: But we’re doing this. We’ve come together saying, ‘Look, this is necessary’.
K: Wait a minute. Take time.
T: Krishnaji, we come into the classroom and we’re conditioned ourselves by
everything that’s gone before us. We have ideas even about what the subject is,
and, if we look at it more deeply, it’s not very clear what mathematics is, or what
physics is. In fact, it’s just as important to see what the student thinks the subject
is; we may be wrong in what we think. Eventually we may go through the whole
history of the subject.
T: Are we missing Krishnaji’s point? I think we’re getting involved in the
subject. I don’t know whether Krishnaji is trying to explore something else.
K: What am I trying to convey—would you tell me?
T: I think you’re particularly trying to convey how we’re going to bring about the
teachings in the classroom, see that the subject itself is important, but it’s not of
prime importance.
K: It’s a medium. Look, say I want to talk; I’m very interested in something that
to me is of the greatest importance. Now I would like to teach the student this,
with all the implications of behaviour, responsibility, relationship, all that’s
involved in it. I would like to convey this to the student and I want him to live it
as I’m trying to live it, so that we both are on the same level in discussing with
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each other, so we understand each other. I want to know how to do this, not how
in the sense of a method, but how to do it.
T: What you’re describing now seems to be where you start, where you meet
somebody.
K: I’m doing it now, I’m doing it with you.
T: Can you talk to them?
K: As a teacher, as an educator, I’m very interested in this and it gives me a
tremendous feeling that it’s of great importance, but I don’t know how to convey
this to them. You understand? Tell me what to do. This is our problem. I’m
putting it to all of you. So please tell me, help me to see, in my classroom and
outside it, how to convey this immense feeling about it, with all the things
involved in it. Not just freedom, not just climbing a tree, I don’t mean that.
Freedom means discipline, no authority, a real relationship. Tell me how I am
to teach the student all that is involved in it. How am I to teach him, either when
I go out for a walk with him, or when I’m teaching the subject? I’m interested in
this and, in teaching a subject, I want to convey this to him.
T: He’s got to feel thoroughly at home with me.
K: I don’t know, sir. I don’t know how to do it; tell me.
T: Well, it can be done in one or two ways, it can be done subtly or verbally; you
explain what you’re going to do first of all.
K: You’re not telling me, you’re not teaching me. I want to learn from you.
T: You can learn first of all what freedom is not.
K: Tell me. I come here as a new teacher. You have heard this chap K for many
years and I’m really deeply interested in this idea of freedom with all the things
involved in it. I want to convey this to the student, not only when he is inside the
classroom, but when he is outside. Show me how to do it.
(pause)
Have you got a book about it? Please listen. Have you got a book telling you
what to do? We’re going to compile a book. I want to do it with somebody who
says, ‘Let’s sit down and go through this thing, step by step’.
T: You want to write a book on how to...
K: Yes.
T: You can’t write a book.
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K: Oh yes, I can. Together we are going to write a book about it.
T: On teaching, but not on...
K: On how we, through the subject inside the classroom, and outside the
classroom, teach the student, and the teacher as well as the student, to do this.
T: When you say ‘in the classroom’, do you mean that you’re all sitting in the
classroom, it’s eleven o’clock, time to study mathematics, and you talk about
these things? Or are you saying, through studying mathematics you bring it in?
K: Both, both. I talk to them before beginning the class. I want to find out how to
do this, so before I begin with the subject I talk to them about freedom, for five
minutes, ten minutes. And then go into the subject and say, ‘Look, let’s work out
what is involved in teaching it and how to teach this idea of freedom through the
subject’. Doesn’t it thrill you to do this? Oh, come on!
T: As one small part of this, the students often have a big hang-up about
mathematics. They don’t attack it, or they feel they should, but they won’t like it.
Mathematics is a subject based on order, which is the beginning of freedom. And
they can quite often understand what a good thing it would be to resolve this
particular black cloud that they always feel about mathematics.
K: Yes, I understand. Before I talk about mathematics, knowing the boy hates
mathematics, I would say, ‘Look, let’s forget that and let’s see if you can’t get
over this fear’. Fear, forget about mathematics. So I’d tackle what to do with that
boy who is frightened of mathematics. Right? I’d say, ‘You must be free from it’.
I have a feeling he must be free from it; otherwise life becomes a bore, a
frightening thing. So I’d say, ‘All right, I’m going to help that boy to be free of
the fear of mathematics’. How? Tell me. Let’s discuss it.
T: I get them to express to me what they feel about it and perhaps then go on a bit
about how this comes about.
K: Yes, go on, teach me, help me to write a book together. For the love of it; do
you understand, sir, what I’m talking about?
T: I understand what you’re talking about.
K: Can we do this?
T: I have some doubt.
K: What is the doubt? Out with it.
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T: I know physics to a certain extent. That is, I have no problem going to class
day after day after day with the mechanical part of physics.
K: Yes.
T: If I want to teach physics in order for people to get into university, the State
provides me with a tremendous list of materials, which I know quite thoroughly.
I can go into them and we can discuss them. In a sense it’s very rigid. None of
the teachers here has any trouble with that part of it. But then the question is,
what happens when we see a little area there that has something to do with
freedom, or maybe that has something to do with authority, and we want to...
K: Yes.
T: For me there is some doubt as to whether this...
K: So you’ve helped me to write a book. So you’re showing me how to do it, that
there is doubt, there is uncertainty, and we examine that. Let’s examine that. You
follow?
T: Sir, can you write a book on how to be intelligent?
K: That’s what we’re trying to be, do. I believe there is a book called the History
of Stupidity, a whole volume on how human beings behave through stupidity.
Now we’re trying to write a book on how to be intelligent, in the classroom and
outside the classroom.
T: Many of us have been around Brockwood for two or three years. We’ve read
your books and teachings for even longer. I think none of us has any problem in
understanding the words, none at all.
K: Yes, I understand. You’re all fairly intelligent.
T: We have that part of it pretty well, so that if all you mean by teaching freedom
in the classroom is to get a student to be able to repeat those words as we do then
there’s no problem.
K: Of course not. That is stupidity.
T: I think what we’re all balking at as a group is that we recognize there is a
difference between knowing what is said about freedom and having that freedom,
being free.
K: Yes, I understand, now proceed from there.
T: Well, we have that doubt; at least I can say that I have that doubt.
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K: Doubt about what?
T: If you say, ‘Spend five minutes at the beginning of class talking about
freedom’, what do I know about freedom?
K: Learn about it, for god’s sake. By talking you learn—from yourself as well as
from the student.
May I put the question a little differently? Does the educator want to learn,
with the help of the student as well as with the help of others, what freedom is; to
learn in the class and outside the class, so that he himself boils with it?
T: I think that’s why we’re here.
K: Let’s do it now. Do you want to learn about it? In talking about it to the
student, I am learning about it; therefore it’s affecting my life. Right? So I come
here as a new teacher and I want to learn about it. Please tell me, help me.
T: Is this hypothetical?
K: No, no, it’s not at all hypothetical, it is actual. I want to learn about it as a
teacher. For god’s sake help me. When I’ve read a few pages and listened to the
chap [K] and know what he is saying, I want to go into it much more; it fills me,
it gives me an enormous sense of importance, of the thing itself, not of my
importance. So help me! But you keep quiet!
T: Because I don’t know how to talk about it, Krishnaji!
K: Find out. Learn. Because you’re going to convey it to the student.
T: But I don’t have any confidence telling the student about this.
K: Look, I come to you all as a new teacher, here for the first time. I say, ‘What
the devil does he [K] mean by freedom? Help me. As I am a teacher, I want to
convey this to the student. Show me how to do this.’
T: I would come to you.
K: We are doing it now, we are doing it now.
T: Well, I come to you as a staff member of a school that bears your name, and I
ask you to teach me.
K: I’m willing. Don’t turn the tables on me, that’s not quite fair. No, no, as I said,
I come here new and you have been here for three or four or so years, and you
know much more about it than I do. I come here as a new teacher and say to you,
‘I’m really very deeply interested in this. Tell me what it means in your life, what
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it means to you, how you convey this to the student in the class and outside the
class. Tell me about it. Teach me, I want to learn. You’ve been at this five years
and I’ve just begun.’
T: If you start off with all the things that are examples of authority right in the
classroom, right in front of you, and if you go into them, you can see how they
go away from any kind of freedom.
K: Sir, you learnt about mediocrity, didn’t you; you took time, went into it
thoroughly, and you know now how to learn properly? In the same way, can’t we
do this thing? That’s mechanical, I know...
T: There’s a big difference...
K: Wait, I’m not sure, I’m not at all sure.
T: Isn’t the problem more than a mechanical one?
K: No, that is a mechanical thing that’s learnt. Perhaps, if we apply the same
capacity to learn this, then we’ll help each other.
T: Looking at what isn’t right?
K: Are you willing to learn from me, if I’ve lived here for some years, heard the
teachings, and so on? If I’m a little more acquainted than you, who come here for
the first time, do you ask me, ‘Look, what does he mean by it; how do you do
this in the classroom and how do you do it outside? Tell me’? You follow?
T: I’m looking at a specific point. I think you can correct me, but it seems like a
real point, that some of the issues in the actual problem of what isn’t freedom are,
in fact, quite mechanical.
K: I agree. There is a great deal of the intellect that is mechanical. You must use
the great mechanical, reasoning part, and go beyond it. But you won’t even do
the reasoning part first. I’m asking you to teach me the reasoning part of it, which
is mechanical.
T: It seems that you can’t set up the mechanical situation to learn even
mechanical things.
K: I’m doing it now, sir.
T: To be interested in freedom, you have to have some understanding of what
freedom is.
K: Teach me. I’m here for that.
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T: You’ve got to have the freedom to act and to reveal your point of view.
K: I ask you what you mean by freedom, sir. You’ve heard this man, you have
thought it out, you’ve worked at it, perhaps for the last three, or four, or five
years, and I’m new to it, so tell me, teach me, what he meant.
T: But if you wanted to learn physics, I’d ask you what you know already and
then start from there.
K: I’ll tell you, but I want you to help me. You are the teachers, I am the student;
I put myself into the position of a student. I say to you, ‘Please, you have been
here for whatever number of years, please help me to understand this thing’.
T: Then, if you are a new student, perhaps you’ve come with an image of this
wonderful, perfect place, but very soon after getting here the new students almost
invariably come up against what they see as rules and regulations to inhibit
freedom. So immediately you have the situation...
K: So, all right, I come here and see rules and regulations. So you help me to
understand that—help me, teach me. I’m willing to learn why you have rules, or
why you don’t have rules.
T: The rules that exist are there to create the basic order.
K: I say, ‘Why should you have basic order? When you talk about freedom, why
should you have basic order?’ So you help me. So what is order?
T: We do it all the time. When we are talking to the students, we go into order,
we go into freedom. But it seems it has to hit a nerve, or what have you, beyond
the verbal.
K: Just now we said he learned how to work this video camera. There is a great
deal of mechanical process involved in it, but the essential thing was he wanted
to learn about it.
T: Yes.
K: Wait, wait. Do you want to learn, as he wanted to learn about the video
camera? Do you want to learn about freedom, learn, reason, using your intellect,
driving at it, finding out all the things about it? Which is a mechanical process.
Are you willing to do that? I would talk to the students that way, ask if they want
to learn about all this.
T: And if not, why not?
K: Wait. Then I begin to find out who wants to learn.
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T: They say, ‘I’m not interested in this question’.
K: Please, I want them to learn whatever the subject is, but first I want them to
learn about this also. So I look around and say, ‘Why aren’t you interested in
learning? There’s something wrong with you if you don’t learn, so what’s
wrong?’ I would go into it, you see? So, I come to you as a new teacher and I say
to you, ‘You’ve been here for some time, I want to learn, teach me what you
have learnt’.
T: Students always want to learn, but they don’t always want to learn what you
want to teach them.
K: No, don’t pass the buck. I’ve come here as a teacher wanting to learn from
you all who have a little more experience than I, so please help me to learn what
you have already gathered. Tell me about it.
T: Can you verbalize it?
K: I can; I’ll show you.
T: What if I’m not interested because I feel that it’s just another theory, would I
not learn more by example?
K: I say, don’t learn from examples. If you do, you’re caught, you’re merely
imitating, or being stimulated, which is fatal, which is like taking a drug. I would
go into that.
T: You start in the classroom where you may be at that moment which is with the
uninterested student.
K: Forget the student for the time. I am the new teacher—I’m going to stick to
that. I am the new teacher here. You have lived here for some years, please help
me to learn what you have learnt.
T: In the face of everything that’s happening on the surface of this earth, all the
conflicts, are you so sure that teaching the traditional subjects, maths, physics,
chemistry, art, literature is so important?
K: It may not be.
T: Well then, unless we have the group as...
K: That’s what I’m asking you. As the social structure, to use that word if I may,
is as it is now, to get a job, to get a position, I need some kind of degree.
T: And so what?
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K: At the end of two years here, say, I don’t want to go through all that mill. I
want to abolish that. I don’t want to enter all that; therefore you help me to be
intelligent to deal with life.
T: One still has to learn how to use the brain.
K: Quite. Please listen to me. What are you going to do with me as a teacher
here? You’ve been here five years, teach me what you have learnt. Stick to it,
don’t go off the subject. Because I am new, and tomorrow I’ve got to face the
whole school. In the meantime I want to learn from you, quickly.
T: Do I have to start from what you know?
K: I don’t know a damn thing about it! I’ve come here because I’m very
interested in what you’re all trying to do. I don’t know what you’re all trying to
do, but I think you’re doing something here, and I’m interested. I’ve read a few
books about all this, but that’s nothing, so I come here. I say to you, ‘Please,
what have you learned? Help me to learn what you have learned.’ It’s a very
simple question I’m asking you.
T: Krishnaji, three years ago I came here in exactly that position, thinking there
were people here with a great deal of understanding, much more than mine. I
wanted people to talk to me, to help me.
K: What happened?
T: Nothing, absolutely nothing. Then you began your talks, and suddenly I felt,
‘This is what I’m here for, something’s happened’. Out of the understanding that
really nobody could tell me anything, essentially, that none of you could teach
me how to teach, I realized I’m completely on my own in that essential way, and
that gave me tremendous freedom to begin from.
K: Therefore what? You’re saying you didn’t learn from anybody from this
group when you first came. Why?
T: Because, what I felt then...
K: No, I want to know why.
T: Because people didn’t feel adequate to help me.
K: But if you are a new teacher and I’m an old teacher here, when you come it is
my responsibility to see that you understand something of what we’re doing—my
responsibility.
T: That’s what I thought.
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K: If I don’t do it, I fail in my responsibility. I’m putting myself in that position.
Are you failing in your responsibility to teach me now?
T: I don’t see what you’re getting at, really. Are you, as a new teacher, asking for
help to face the class when the term starts?
K: Yes, not only in the class, but also outside the class. You have listened to this
man talk about freedom, and I’m really interested in that freedom, so before I
meet the class, tell me how I am to understand this freedom and how to teach this
thing in the class. I made this very clear.
T: If you’re really interested in that freedom, then the whole thing is clear.
T: But that’s no answer. We say, ‘Well, if you understand, it will happen’; it’s a
conversation stopper, if I may say so.
T: The only way I’ve learnt since I’ve been here is through...
K: What is it? What have you learnt? Teach me. You see, you’re going off the
point. I am the new teacher. Stick to that one thing.
T: I’m talking to you as though you were a new teacher?
K: That’s right.
T: I’d tell you that when the students confront you, or you confront them, you’ll
probably find that they are afraid of you.
K: How did you get over that fear between you and the students? How did you
establish right relationship?
T: By showing them that I’m just as conditioned as they are and that I’m not a
person in authority, that I’m the same as they are, that I want to learn with them.
K: So you have taught me one thing, which is to come off my pedestal. This is a
great thing you have taught me just now. Right? Do I learn it, or is it just a verbal
statement which I’ve accepted?
T: If I may say, I’m frightened of them too.
K: Of course.
T: Then in relationship with one another we establish something and that’s the
way you learn.
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K: What do you mean by relationship? I don’t understand. I’ve understood what
she said. She said, ‘Come off your pedestal; when you’re teaching, you are no
longer on the pedestal, whether in the class or outside.’ She has taught me
something which I’ve learnt. I want to learn, so she’s taught me that. By Jove, I
see how very important that is. Am I capable of doing it? Am I really interested
in this relationship? What is that relationship when I am off the pedestal? I have
been on the pedestal in other schools, in other places. Here they are asking me to
come off the pedestal. I must find out the implications of that, the relationship
with the students, with the class. What does it mean? What do you mean when
you use that word ‘relationship’?
T: Is it admitting that we’re both learning?
K: No. What do you mean by ‘relationship’? You used that word. All of you
have used that word very easily. I want to know what you mean by that word? I
know I’m related to my wife; we quarrel, I love her, or I can’t stand her, or I’m
putting up with her. I know all that. But you are using it in a different sense,
apparently. So please tell me what it means. See, I’m learning. You follow, sirs?
T: It is interaction, communication between people.
K: Now, communication. Do I communicate? How do you communicate with
me, as a new teacher? How do you communicate with me? I don’t know you; I’m
with you in the room and I talk with you, but actually I don’t know you, so how
do you establish this relationship? I’m learning. The basis of my coming here is I
want to learn. So when you use the word ‘relationship’ you help me to
understand what you mean by it, not only verbally, logically, but also, as you talk
about it, I’ll feel the depth of what you’re saying, or the superficiality of what
you’re saying. I want to know what you mean by that word ‘relationship’. What
takes place? Convey it to me in words, when I’m off the pedestal.
T: There’s a concern for the other person, a care, a caring.
K: Are you saying, relationship means concern? Stick to it. You’re teaching me.
I’m a new teacher here, so help me. So what do you mean by concern? I’m very
concerned about my wife. When she’s ill, I’m very concerned. Is that what you
mean?
T: I’m concerned because you’re coming here to Brockwood and you’re going to
be a part of all this, and I’m concerned that...
K: Please, you used the word. I’ve come off the pedestal. I know what it means
to come off the pedestal; I’ve learnt it. You understand? Then you’ve used the
word ‘relationship’. You said when you’re off the pedestal you have a different
relationship with the students, with people. Now what does it mean? Help me to
understand it.
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